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Chapter I 
INTRODUCTION 
Educators, during .the past decade, have more 
and more been placing the emphasis in the schools upon 
the child rather than on the subject matter taught. 
The "child-centered school" has become almost a by-
word in educational circles, and every teacher who 
considers herself in the role of a progressive educa-
tor can glibly discuss the importance of the individ-
ual in the classroom, and in most cases practices to 
more or less degree what she preaches. 
This emphasis on the individual, however, 
sometimes deals too much with his academic growth 
alone with not enough attent~on given to the child's 
social growth~ We live in a world of contact with 
other people. Our methods of transportation have 
facilitated such contacts for even those living in 
the remotest sections, while city-dwellers as well, 
feel the increase of contacts with fellow "humans". 
If our children are to face this important change, 
must they not be prepared for it? Even as it is 
the responsibility of the schools to provide better 
academic growth, it is also their responsibility to 
1 
develop the best possible social growth. So our atten-
tion must be turned somewhat to a study of the factors 
affecting this social growth and development. 
Much more consideration is given these factors 
of , socialization a.t the junior and senior high school 
levels, because the students themselves are aware of 
social contacts and their implications. But if the 
schools shall adequately meet the needs of the students 
at this level, can they not do an even better, more 
efficient job if the factors involved are studied at 
earlier levels of the school progressr 
Since the writer has worked continuously 
over a period of years with six-year old first graders, 
it would seem to be the logical place to initiate 
a study of the early social adjustments of children, 
and the various factors presumed to have influence 
upon these adjustments. But before such a study can 
begin, it is necessary to know somewhat the social 
picture of the group, where the problems are and of 
what tYPe• For the purpose of making the study 
specific, the writer chose one class of which she 
was the teacher for one school year, and made a de-
tailed study of the group for a part of that year. 
2 
A modified form of the sociometric technique was 
used to determine the social structure of the class, 
and the study was carried on using that information 
plus other contributing factors. 
Some of these influencing factors cannot 
of course b e changed; so it thus becomes the problem 
of the school to give help where it is needed in 
overcoming or adjusting to negative influences, and 
fostering further development of constructive tend-
encies. Furthermore, since academic growth is af-
fected either favorably or unfavorably by the child's 
place and relationships in his group, it is important 
that the school know how these relationships function 
and what their possible effect may be on the individ-
uals in the groups. Every class will have its own 
social structure, but just a consciousness on the 
part of the teacher that such a structure is at work, 
is one step in the important direction of construc-
tively strengthening that structure and aiding the 
individuals who most need it. The more attention 
paid to the development of good social adjustment 
for every individual child, the happier our school 
life and the greater our academic achievement will 
be. 
3 
It will therefore be the purpose of this 
study to determine as far as possible the social 
adjustment of the individuals in the group under 
study, to determine why the rejected children are 
rejected and why the favorites are so-chosen, as 
well as what other influences have bearing upon 
these questions. 
4 
CHAPTER II 
REVI EVIJ OF LITERATURE 
Increasingly during the past few years, 
have educators begun looking into the inter-per-
sonal relationships working in the classroom as 
contrasted to former emphasis upon content of the 
curriculum and amount of subject matter acquired. 
If a group of children behaved acceptably according 
to the teacher's standards, there her worry and con-
cern ended, regardless of the status of the individ-
ual child among his peers. B~t as emphasis has 
shifted from the teaching of the three 'R's' to 
teaching the child as an individual, so standards 
of classroom behavior have shifted from every child 
"sitting still and keeping still'', to every child 
finding satisfactory relationships among his class-
mates. 
Henry J. Otto, in his . article on the use 
of social criteria, says that we have become 
"increasingly concerned, and rightly so, 
about educating our children so that they will 
· ·cbe capable oi' living ei'i'ecti vely in a democra-
tic society. Every child in the process of 
grovling up, should develop a wholesome, well-
integrated personality. It means also that 
every child should grow up in ~holesome adjust-
ment to his associates, (young and old), and to 
his environment. Personality development and 
social adjustment have become important objec-
tives of education to supplement our former 
narrower emphasis upon mental and academic 
development. "Y 
Furthermore, we find as we look at group-
ing among children that an individual's academic 
growth can be affected favorably or adversely by 
his position in that group. We group to promote 
academic growth as well as social development. 
Granted that we consider what grouping will produce 
the most effective learning , we must still make 
the child's day a succession of desirable experi-
ences if we are to lead to maximum growth in all 
areas~ physical, intellectual, social, and emo-
tional. This is one way to insure his development 
into a well adjusted adult. Bernice Baxter says, 
"The principles of democracy mean living, 
working, and playing together under conditions 
which foster respect for the rights and priv-
ileges of others. 11 2/ 
The classroom of today thus becomes a 
social laboratory as educators become more aware 
of the advantages to be gained from determining 
y Henry J. Otto, "The Use of Social Criteria in 
Grouping Children at School", Childhood 
Education, XXII: (March 1946), 326-29. 
~- Bernice Baxter, Teacher- Pupil Relationships. 
New York:. MacMillan Company, 1941. P. 2. 
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the social relationships present in a classroom. 
Ruth G. Davis, in an article called "Group 
Therapy and Social Acceptance in a First - Second 
Grade" says: "A child will alter his behavior and 
ll 
attitude in order to be accepted by the group" 
for this need 6f acceptance is one of the keenest 
of all personal needs. We must help children 
avoid the loneliness that begins with isolation 
in childhood and ends in loss of the permanent 
joys and satisfactions of friendship. Miss Baxter 
further says, "Approval and acceptance of others 
gives the child the feeling of importance everyone y 
craves." Children want to be wanted by each other; · 
and if as adults of tomorrow they are to be happy 
and effective citizens, it is -vital that as children 
today they enjoy emotional security and an oppor-
tunity to grow in their social relationships. 
Having friends gives youngsters this emotional se-
curity. 
The problem of the socially maladjusted 
- --- child is the hardest to solve; and what is more, 
y Ruth G. Davis, :''Group Therapy and Social Accept-
ance in a First-Second Grade", Elementary 
School Journal, XLIX: (December 19[~8), 219-23. 
£1 Bernice Baxter, op. cit., p. 6. 
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all evidence indicates that the solution must come 
early in life if it is to be effective. The earlier 
the attempt is made at improving the child's social 
relationships, the better are the chances for satis-
fying and lasting results. Ernest Flowtow, one of 
the outstanding advocates of the importance of social 
adjustment, says: 
"All signs seem to indicate that unless 
a child has a friend -- who may have to be 
the teacher -- he will be seriously malad-
justed."l/ 
And again, "In general the more social relationships 
the happier the child, whether he is bright mentally 
or dull.''?:/ Persons of all ages are concerned with 
getting along with their p eers. Thus the school 
would have an obligation to help t his need. 
That educators are becoming more aware 
of the advantag es to be gained from a determina-
tion of the social relationships present in 
classroom groups is evidenced by their increasing 
interest in techniques by which t his can be 
accomplished. 
]} Ernest A. Flowtow, "Charting Social Relationships 
of School Children"', Elementary School 
Journal, XLVI, (Mary 1946), Pp. 498 - 504. 
y Ibid., PP• 50J. 
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Jacob Moreno, one of the pioneers in 
sociometric studies, tells us: 
"Human beings develop a tendency 
to feel attracted to, -- or repelled 
by, most other individuals with whom 
they come in contact. Toward the 
remainder they feel indifferent •••• 
••••• Up to the advent of sociometric 
exploration of human society, the 
social scientist was beginning to 
come into contact with the life 
situations which were to be explored, 
but the subjects -- the human material 
of the investigations -- were left 
out of any participation in the study 
of their own life situations. This 
meant shutting off the spontaneity of 
the subjects, the most important 
source of information •••••• But in 
human interrelations and in human 
society, the spontaneity of the 
individual is the alpha and the omega 
of every social situation and of the 
whole experiment.".!/ 
The approach of applying sociometry to the 
school looks simple and appears practical. It is 
probably one of the tools or instruments best suited 
to help a teacher in discovering the structure of 
the inter-pupil relations in her classroom. Social 
relationships must be studied in action if they are 
to be understood. It must be remembered, however, 
.!/ Jacob L. Moreno, "The Sociometric View of the 
Community", Journal of Educational 
Sociology, XIX, (May 1946), P. 544. 
II 
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that the sociogram lays bare only the str.ucture of 
interrelations -- not the reason WHY these condi-
tions exist. The primary purpose in analyzing 
friendships is so the teacher can help those with-
out friends to build more satisfying social rela-
tionships. It is not merely the individual's choice 
of friends that is to be considered, but also what 
will contribute most to the development of all 
concerned. 
In an article in Childhood Education, 
Willard c. Olson s~ys: 
"In a sociometric study the 
presence of persons who secure an 
inordinate number of choices (stars), 
or none or few (isolates), is taken 
to indicate the presence of disinte-
gration. The presence of reciprocated 
or mutual choices (on a g iven 
criterion) or of mutual ties (on any 
criterion) is taken as evidence for 
the existence of a good social feeling 
in the group. "' .!/ 
The mean:l.ng of the sociometric question 
is of paramount importance not only from the 
point of view of the children, but also of the 
intention of the tester. It should meet a 
specific need of the group to which it is given, 
y Willard c. Olson, 11 Impr·ovement of Human Relations 
in the Classroom-". Childhood Education, 
XXII, (March 1946), p. 319. 
not a research need of someone studying their inter-
actions. The insight gained, however, through the 
sociometric technique is often enough to guide the 
insight the teacher has already developed through 
classroom experiences. After making and studying 
the survey, teachers are often able to help the 
children find opportunities to make friends, im-
prove the social skills which make them more 
acceptable, and to feel more adequate and competent 
with other children. It is often necessary that 
a child have the feeling of being "wanted by" and 
the approval of other children even more than 
the approval of his teacher. McGinnis tells us 
that 
"To be like the group is one step 
toward acceptance both by one's self 
and by others. Children who are per-
mitted a wide range of . social contacts, 
who find likeable people in many groups, 
vvho are flexible and free in their 
f riendships, have an invaluable asset 
as adults."i/ 
The soqial organization of a class varies 
so much and is so unique to its mvn group, that 
1/ Esther McGinnis, "Among His Peer s 111 , National 
Parent Teacher Magazine, XXXVI, 
(January 1942), p. 13. 
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it is difficult to arrive at useful generalizations 
applicable to sex or grade level. An "isolate" 
child may sometimes be overlooked by the teacher 
because his good manners and poise in dealing 
with adults has given a false impression of 
competence and security in social relationships. 
A retiring child may blossom surprisingly when 
asked to 'look out' for someone else or help 
a new child become acquainted with the school. 
Read D. Tuddenham, in an article called "Belonging 
in a Group", tells us: 
"Friends give youngsters emotional 
security. Children want to be wanted 
by each other. If adults of tomorrow 
are to be happy and effective citizens, 
it is vital that the children of 
today enjoy emotional security and 
an opportunity to grow in their social 
relationships."!~ 
Since this study is to deal primarily 
with the first grade taught by the writer, let 
us consider a bit the child in these early years. 
August B. Hollingshead, in the conclusions of 
.1) Read D. Tuddenham, "Belonging in a Group", 
Educational Leadership, I, (January 1944), 
p. 201. 
12 
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1 his social status study called 11 Elmtown's Youth", 
tells us that: 
"During pre-school years, essential 
aspects of the class culture which 
characterize the family, are trans-
ferred through the subtle processes 
of informal l earning from the parent 
to the child. In this way family 
background goes along with the child 
wherever he g oes, and what he has 
learned in the home acts as a power-
ful influence on his behavior i n 
non-family social situations. 111f 
Thus it would s eem that the home environ-
ment is a vital factor in the establishment of 
satisfactory social relationships in the school 
situation. Furthermore, Jersild, in his Child 
Psychology, points out that: 
"A child's motor ability has an 
importnat influence on his behavior 
as a whole."gj 
The school is a larger social unit than 
his ho¢e, but it is much less complex and in many 
ways decisive in the organization of the child's 
personality. It brings about, however, important 
extensions in the network of his interpersonal 
relationships. Arne Jensen, in his Psychology 
11· August B. Holl i ng shead, Elmtown's Youth. 
New York:· John Wiley & Sons, 1949. p. 442. 
£1 Arthur T. J ersild, Child Psychologb. 
Prentice-Hall Inc. 1947. P• 57 • 
New York: 
of Child Behavior, tells us that "suitab le environ-
ment is a grea t aid to social deve lopment 11 y and 
likewise "social unbalance is a distinct meance 11 ?) 
to adjustment. 
At six years old, Dr. Arnold Ges sell 
tells us: 
11 11.. child is usually e ither in high 
f avor and so ught after by other children 
or he is di sliked and excluded f rom p lay • 
••••• The roots of the g rowth of a ch ild's 
personality reaches into other perEonalitie s . 
The detailed make -up of his pers onality de-
pends upon t h e inte~p ersonal relati onsh ips 
which he exp eriences from day to day, from 
a g e to age. These r elationship s may be 
v er y diversified. 11 3/ 
11Anatomically reg arded, the chi ld's 
personality consists of an indescribably 
intricate web of interpersonal relationships. 
The detail ed g radients of these relation-
ships show how unprofitable it is to con-
sider the social nature of the child in 
generalized terms. His social ch ara cter -
istics consist of concrete tendencies and 
ori entations; f a r from remaining static · 
these ori entations are constantly chang ing ."l±/ 
y Arne S . J ensen, Psy ch olo:sY of Child Behavior. 
New York; Prentice-Hall Inc. 1933. p. 479. 
?) I bid • , p • L~ 9 6 • 
3/ APnold Ge ss ell & FPanc e s L. Ilg . The Child 
From Five to Ten. New YoPk: RaPper 
Brother, 1946. p . 326. 
~Ibid., p . 329. 
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Adjustments tak e p l a ce when the eg o mee ts t h e social 
situat i on wh ich compels att en t ion . \'!'h en the s ch ool 
situation a pp eals to t he chi l d , he makes a so-call e d 
g ood adjustment. When di f fic ultie s are found to 
arise, it be come s t he s pe ci f ic t a s k of t h e school 
a s a whol e , a nd more definit e l y of the teach er 
c onc e r n ed, to h e l p that individual ch ild find satis-
f a c t ory solu t i on s t o h is p rob l ems . 
I t h a s fur t her b e e n f ound by Dr. Georg e 
Th omps on that: 
"Chi ldren wh o rec s i ve t h e teacher's 
a pproval get bett er ST a d e s, s h OW h i gher 
I. Q's, and ar e b ett er a d juste d socially , 
t h an the ch ildren who are in her b ad 
grac e s. Analysis of 115 metr op olitan 
p ub lic school c h ildren in f our sixth 
gr ade s sh owed that t h os e c h i l dren 
wl.J.o rec e:Lv ed the most b l arn.e f rom the ir 
teachers, ave r ag e lower I. Q.'s a n d 
g ot lower e;r ade s t h a n the ir more-
favored classma te s. Thi s s ame c;roup 
of "most-b lamed" children ranke d l owes t 
in "social accep tability 11 among their 
f ellows. The y a lso sh owed t h e p oorest 
p ersonali ty adjus tment to emotional 
p rob l ems. 11 .!/ 
If t h is i s true , is it not t he r esp on-
sib ility of the sch ool to solve a s many of the se 
prob l ems f or t he c h i l d as p o s sible. We are told , 
1/ Geore; e Th omp son, "Prob lem Chi ldren Rank Low in 
Soc i al Adjustmen t" Science News Letter 
(January 14, 1950), p. 28 . 
15 
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however, that:-
"Individual social adjustment ••• 
••• is a process of actions and inter-
actions leading toward attainment 
rather than attainment itself. We 
may assist the individual in this 
process, we cannot carry it on for him."]} 
So it becomes the problem of the school and the 
teacher to aid the socially maladjusted child in 
becoming more at-one with his classmates and his 
environment. One solution is offered by 
Mary L. Northway when she says: 
"The socially ineffective ch ildren 
also need help in the establishment of 
social relations and legitimate forms 
of social r e sponsibility in the school 
offers a way to incre ase their sense 
of status. Confidence of the teacher 
and participation in school s p orts 
and games are valuable." 2/ 
In a report in the Journal of Educational 
Research in April 1947, we f ind that the Detroit 
Public Sch ools are providing "education for t hree 
Marg aret E . Rich, "Current Trends in Social 
Adjustment Throug h Individualized 
Treatment", Given at Third International 
Conference on Social Work , London 1936. 
Published by Family We lfar e Association 
of America, p. 1. 
Mary L. Northway, "Outsiders" (A Study of 
Personality Patterns of Children Least 
Acceptable to Their A; e-Mates), 
Sociometry VII, (February 1944) p. 15. 
the 
,I 
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groups of handicapped children: physically, men-
tally, and socially handicapped," 1/ with the pro-
gram adapted to the needs of the group with special 
emphasis on personal guidance. It would seem, 
then, that the question of social adjustment 
assumes a very vital role when so large a public 
education field considers it so important, Re-
cently psychologists, anthropologists and psycho-
analyists have been studying inf ants and young 
children, observing emotional b ehavior and re-
actions to interpersonal attitudes, looking for 
significant factors in the cultural practices 
and parent-child relationsh ips in the early for-
mation of personality and patterns of growth. In 
a study called "An Experimental Investigation of 
Social Behavior Patterns In Young Children", the 
following is quoted: 
"A large m.unber of child psycholo-
gists, sociologists, and mental hygienists 
believe that social behavior patterns are 
developed through the interaction of 
y Anna M. Engel & Harry J. Baker, "Socially 
Maladjusted Children in a City School 
System", Journal of Educational 
Research, XL, (April 1947), p. 615. 
young children and their social environ-
ment. The relative importance accorded 
to the hereditary factors and the en-
vironmental factors in this interaction 
varies according to di f ferent authorities. 
Further, there is little agreement in the 
de scriptions of various patterns of social 
behavior in young children."}/ 
Jacob Moreno, the orig inator of the 
Sociometric test, is quot ed by Helen Hall Jennings , 
another pioneer in the study of social adjustment, 
as saying : 
"The concept of personality which 
p ictures the organization of the indi-
vidual as moving from the g eneral to 
the specific, from the undifferentiated 
to the highly differentiated, was found 
to have a counterp art in the growth 
of interpersonal organization of groups 
of individuals from the kindergarten 
leve l through the eic;hth grade. 11 2/ 
In the Encyclopedia of Educational 
Research, P. Ivi . Symonds, author of nThe Psychology 
of Parent-Child Relationships", is quoted as 
1/ 
2/ 
Esther Van Cleave Berns , "An Exp erimental 
Investig ation of Social Behavior 
Patterns In Young Children", University 
of Iowa Studi es in Child Welfare, IV, 
(March 1930), p . 3. 
Roger G. Barker, Jacob S. Counin, Herbert F . Wright, 
Child Behavior and Development. New York: 
McGraw-Hill Book Company, l<j'Ij':j. p . - 528 . 
Chapter L~ by Helen Hall Jennings . 
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saying: 
"If the child has been over pro-
tected, he tends to lack stamina and 
finds it difficult to make his way 
with his peers. Whether he verges 
in the direction of rebellion or con-
formity seems to depend, among other 
things, on the tac t with which he 
has been directed 11 .1} 
A further bit of light on this phase 
of the subject comes from Marian L. Faegre, 
who finds: 
"When a child's relations with 
h is parents is warm and happy, he has 
a g ood chance of making easy pleasant 
contacts outside his home. But families 
may be very happy in their relation-
ships within the home and still not 
provide t h e kind of atmosphere that 
helps their children to m~~e good ad-
justments outside."?:_/ 
However, when behavior is a ggressive 
and apparently anti-social, the school is too 
prone to think of the child as its enemy, instead 
i/ P. M. Symonds, The Psycholog y of Parent-
Child Relationships. New York: 
2/ 
D. Appleton Century, 1939. p. 228. 
Marian L. Faegre, "Your Child from 6 to 12 11 , 
Children's Bureau Publication #324, 
Social Security Administration Children's 
Bureau 1949. p. 23. 
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of a school citizen who, if constructively handled, 
may become socially u s eful. 
Merl E. Bonney is quoted in the Journal 
of Educational Psychology as saying: 
11 A child is well acc epted in a 
group much more because of what he 
is and what he does which wins the 
admiration of others, than b ecause 
of what he refrains from doing , or, 
in other words, -- strong positive 
personality traits are more important 
than negative virtues. 111/ 
In her introduction to the Sociometric 
Analysis of the Pierce Elementary School, 
Helen K. Connor says: 
"It is the consensus of educators 
that emotional security and satisfying 
relationship s during childhood con-
tribute materially to the development 
of effective mature citizens. School 
and home share the responsibility of 
nurturing in the child f eeling s and 
attitudes which will prove conducive 
to harmonious living among his 
fellow-men. 11 y 
.: -. ' 1/ ~-. Merl E. Bonney, "Personality Traits of Socially Successful and Socially Unsuccessful Children", Journal of Educational 
Psychology, XXXIV, (November 1943), p. 471. 
2/ Helen K. Connor, "A Sociometric Analysis 
of the Pierce Elementary School" Unpublished 
Master's Thesis, Boston University, 
August 1947. 
0 
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Thus the public schools must provide 
opp ortunity for growth in social achievement. 
Classroom teachers have much to g ive. Theirs 
is the respon sibility of noting the symptoms, 
and of g oing as far as possible in eliminating 
causes, thu~ helping the pupils toward better 
adjustment. 
With war clouds hang ing over the wh ole 
of the world, and class and rac e strife intense, 
perhaps what is needed most of all is more dilig ent 
study of the ways in wh ich the socialization 
processes of childhood can bring forth adults 
whose purposes can be integrated into peaceful 
and socially b eneficial pursuits. It is the 
sincere hope of the writer that at least t h is and 
succeeding classes studi e d with thes e t h ing s in 
view, will have a more wh olesome start toward 
a well-integrated life as t h ey grow in y ears. 
21 
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CHAPTER III 
PROCEDURE 
The material for this study was gathered 
during the first seven months of the 1950-51 school 
year. The class used was a first grade g roup of 
twenty-three individuals containing ten boys and 
thirteen girls. The group remained constant 
throughout the study, no new children entering 
and no children leaving. Moveable desks and chairs 
used as classroom equipment provided an ideal means 
of using seating choices as a test situation for 
the study·. As will be discerned f rom the individual 
profiles, the group was a heterog eneous one, a 
f a ct which serves as a bulwark f or the test sit-
uation, with its inherent capacity for producing 
an intercourse 6f free exchange. The roots of 
significance of any such study stem, it would 
seem, from such democratic earth. Of the entire 
group, only two children came from homes in which 
the parents were professional people--one a den-
tist, the other, a teacher. In the first case, 
the influence of such an environment proved bene-
ficial, and in the second case it was manifestly 
22 
detrimental, the c h ild of the school teacher falling 
into the not infrequent pattern of a "teacher's child." 
The child's parents apparently tried so hard to 
impose an abs t ract standard of "perfection" that the 
potentially positive influence of such an environ-
ment was sacrificed for this verbal "will o' the wisp." 
For two or three days prior to September 
27th, informal discussions were encouraged contingent 
to the topics of friendship and association. A first 
grade group, naturally gregarious, responded with 
alacrity in such a discussion. Under the unobtrusive 
direction of the writer, the discussion was allowed 
to kindle into the positive flame of enthusiasm 
and subsequently, motivation for the test situation 
which was to follow. 
On the .afternoon of September 27, the 
children were informed that they would be allowed 
to aid substantially in the determination of the 
class s eating arrangement through their individual 
selection of companions. For the children it was 
not an artifical situation and care was taken to 
avoid any trace of contrivance which would nee-
essarily elicit an artifical response • . Seldom can 
there be a genuine response to an artii'ical 
I 
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situation just as there can be no precise answer to 
a vag ue question. As the individual child's vested 
interests as a member of the class were conc erned, 
the other es s entials of spontaneity , immediacy, 
and meaningfulness were added. The test situation 
became, for the p articipants, not a means in it-
self, but a .means t~ the very practical end of 
selecting seating companions. Immediacy was gen-
erated by the knowledg e that in a brief time the 
decisions of the ch ildren would be honored and 
put into eff ect. The reward for their cooperation 
would be forthcoming , not in some distant and 
meaningless point in futurity but within the span 
of several days. 
Secrecy was another important attribute 
in the valid completion of s uch a test. It was 
made clear that individual selections would be 
considered confidential, and it was urg ed that 
a similar confidence be maintained among the 
group as far as their choices were conc erned. 
After these preparations, the students came to the 
teacher's desk and revealed their three choices 
in preferential order. The polling was carried 
out during a free drawing period so that it could 
24 
I 
---====~===========================================*====== 
be as confidential as po~sible and so there would 
be no danger that it would assume an importance not 
consist~nt with the aim of informali t y . Thus , the 
essential asp ects of any sociometric testing pro-
ject were observed:· informality , spontaneity, 
immediacy, meaningfulness and secrecy. 
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CHAPTER IV 
ANALYSIS OF DATA 
Chart I shows the choices made on that 
day ; the tally marks opposite the individual names 
indicate the number of choices that each child re-
ceived. It will be noted that only two ch ildren 
were not selected at all and seven were listed only 
once. A total of sixty-one names were chosen, 
eight of the children naming only two choices in-
stead of three. Here it should b e emphasized that 
"the sociogram lays bare only the structure of 
interrelation, but not the reasons why this struc-
ture is what it is. 11 ]) In this respect it is s ymp -
tomatic. Generalizations should not be drawn f rom 
the incip ient stag es of any s uch st udy . For example, 
Barb ara proved to b e t h e mo s t desirable companion, 
a r a ther s trang e revelation since she was one of 
only thre e c h ildren in the class who did not attend 
k inder g arten and also lives qu ite far f rom all of 
the other children. This assumes at least a neg-
ative significance in that it indicates that 
1/ Helen Hall Jenning s, Sociometry in Group Relations 
(Washing ton, D. C.: The American Council 
on Ed ucation, 1948), p. 31. 
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CHART I II 
CHOICES OF SEATING MATES MADE SEPTEMBER 27 I' 
,I 
Peter II Elmer Patty Merton 
Gene II Phyllis Betty 
Allan 1/ Merton Billy 
Merton 1111 Billy Phyllis 
Ray Susan Betty Allan 
George I Carolyn Marc 
Marc Ill Betty Susan 
David I Louise Dorothy Betty 
Elmer I Merton Allan 
Billy II Merton Allan Gene 
Diane I I George Peter Barbara 
I 
Susan 11/11/ Diane Phyllis Mary 
I 
Dorothy I Carolyn Barbara Betty ~ I 
Carolyn 1111/ Barbara Janet Susan II 
Barbara IIIII III Betty Marc Louise 
I 
Mary I Susan Barbara Louise I 
Cheryl Peter Barbara Susan II 
Louise Ill Barbara I Phyllis 
Phyllis IIIII Gene Diane David 
Betty 1111111 Susan Barbara Anne 
Patty I Carolyn Phyllis Marc 
Anne / Janet Betty Carolyn 
Janet I I Carolyn Barbara 
II 
__ Ji 
CHART II 
SEATING ARRANGEMENT RESULTING FROM SEPTEMBER 27 CHOICES 
Merton Billy Elmer 
1' 1' 
Allan Ray Peter Cheryl 
Patty Marc George Diane 
-¥ 
Mary Susan Phyllis Gene 
Carolyn Janet David Dorothy 
Betty Anne 
Louise Barbara 
,, . 
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previous acquaintance and mere physical proximity, 
in this sili~gle test situation, were apparently not 
of paramount i mportance in the selection of comp an-
ions. 
Chart II shows the s eating arrang ement 
which was evolved from the choices. Lines under 
individual names indicate the chooser; where each 
name is underscored the choice is a reciprocal one. 
The small arrows signify that the chooser was placed 
either in front of or behind his choice. This new 
seating arrang ement was put into effect as soon as 
p ossible so that the children would be impressed 
with the significance of their choices. A delayed 
reaction to the polling would have weakened the 
structure of the experiment, particularly among 
children of an early age group who demand immediacy 
both as individuals and as members of a g roup. As 
a result of the test, each individual was given the 
g reatest possible degree of satisfaction from his 
p oint of vi ew . Such tests, however, by their very 
nature demand compromise, but the compromises should 
be natural ones resulting in a maximum satisfaction 
for all concerned. Above all, the individual view-
point should be respected, for the study is basically 
'I 
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Here a triangle is established on the basis of the 
three selections. Phyllis and Gene also form the 
basis for a definite pattern, having reciprocated in 
their first choices. 
There is a great element of surprise in the 
results of the sociogram, both for the student and 
the teacher. It is the except·ion, however, when 
opposites attract. In most cases where first choices 
were reciprocal, the two selectors usually possessed 
common personality traits, as exemplified by the 
case of Cheryl and Peter whose selections were mutual. 
From a cursory study of their case histories it is 
evident that both Cheryl and Peter are loquacious; in 
the case of Billy and Merton, another mutual choice, 
reticence and a tenacity of purpose would seem to be 
the salient points in the attraction. Harder to ex-
plain is the choice of Patty for Carolyn , which was 
not a reciprocal one. Patty--slow, careless, and 
dirty-faced apparently selected her opposite in the 
person of Carolyn--neat, deliberate, and exact. This 
choice, it would s eem, is a recognition by Patty of 
her own shortcomings, and of her latent admiration 
for the attributes which she can not seem to cultivate. 
But in the awareness are often the seeds of the cure. 
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one of the individual in relation to his immediate 
social environment. Thus Cheryl was given her first 
choice because none of her selections were reciprocal, 
while Ray was given his third choice in the interest 
of compromise. While often the results of such a test 
are not immediately apparent or even manifestly neg-
ativ~,with the ~assing ?f time such experimentation 
usually receives a focus and later a significance. 
A period of adjustment is the natural result of such 
a selection, just as a period of readjustment is re-
quired by most transitions. The new seating arrange-
ment was not an exception to this observation. Most 
of the children seemed content with the results of 
their efforts. The most serious detriment to class 
harmony involved Cheryl and Peter who sat b eside each 
other and who unleashed an uncontrolable volume of 
private conversation. It will be noted, however, 
that Cheryl again selected Peter as her first choice 
when choices were made at a later date, indicating 
that the talking was a mutually attractive result 
of the seating and that neither child was disturbed 
by the reprimands they received. 
In another instance, both Billy and Elmer 
selected Merton as their first choice, and Merton 
reciprocated by chasing Billy as his first choice. 
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The absence of group choices indicates that 
no particular group or groups felt obligat ed to "stick 
tog ether" for their mutual welfare. The socio-economic 
background of the group, as was stated previously, is 
not sufficiently diverse to warrant such measures. 
Likewise, minority groups proved no problem in this 
particular study. It would, however, have been a 
natural revelation if the patterns of the choices had 
divided minority groups or groups of a different socio-
economic background into cliques. 
The lack of reciprocal choices and the tight-
ness of the sociogram indicates a similar tightness in 
the structure of the class. The f act that most of the 
children were selected only once or twice wh ile others 
received as many as eight votes indicates that the 
lines of communication are short. This means that 
the opportunity f or interaction is likewise limited 
and the resulting classroom atmosphere will be con-
fining . For Ray and Cheryl, some point of contact 
with the rest of the group is necessary, for learning 
and social growth are developed to their greatest 
potential only in an atmosphere of "give and take." 
The s eating arrangement as established in 
\j Chart II worked out satisfactorily until the Christ-
i 
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mas holidays drew near. Intermittent suggestions 
arose as to the possibility of another election. In 
accordance with this sentiment it was decided that 
another selection would be made immediately after 
the vacation. The plan was put into action on 
January 2. The same methods and the same precau-
tionary measures were observed. The results of the 
second polling are shown in Chart III. The most 
significant aspect of this second selection is that 
the unchosen children have changed. There are-;.no 
girls without a vote, while two di f ferent boys were 
not selected at all. Anne, who was absent for a pro-
longed period, was not included. Of the sixty-two 
choices made, only thirteen were f or boys while f orty-
nine were for girls. No girls chose all boys, while 
eight selected all girls. The increase in the desira-
bility for girl companions supports the observation 
that there is little regard for sex diff erences at an 
early age among children. The increase may be also 
explained, in part, by the fact that by the second 
polling the children were better acquainted. 
That the pattern altered during the second 
polling indicates that the lines of contact and sub-
sequently those of communication were shifting , tending 
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CHART I II 
CHOIC ES OF SEATING MATES MADE JANUARY 2 
First choice 
Barbara 
Second choice Third choice 
Pet er I 
Gene I 
Allan I 
Merton I 
Ray Ill 
Georg e II 
Marc I I 
David 
El mer II 
Billy 
Diane 1111 
Susan IIIII 
Louise 
Diane 
Phyllis 
Carolyn 
Carolyn 
Carolyn 
Barbara 
Ch eryl 
Allan 
Susan 
Phyllis 
Dorothy I Carolyn 
Carolyn 1111111////1 Barbara 
Barbara //1 Diane 
Mary I/ 
Cheryl I 
Loui se 1111 
Phyll i s //Ill 
Betty Ill 
Patty II 
Anne 
Jane t 1111111 
Betty 
Peter 
Elmer 
Susan 
Phyllis 
Louise 
Susan 
Mary 
George 
Ray 
Carolyn 
Janet 
Marc 
George 
Carolyn 
Ray 
Ray 
Betty 
Marc 
Betty 
Phyllis 
Carolyn 
El mer 
Jane t 
Carolyn 
Carolyn 
Phyllis 
Dorothy 
Louise 
Diane 
Patty 
.Janet 
Susan 
Louise 
Patty 
Merton 
Mary 
Carolyn 
Susan 
.Janet 
Janet 
.Janet 
Gene 
Janet 
Diane 
Carolyn 
Carolyn 
3 
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toward some balance as yet undefined. That there was 
only one reciprocal choice and that two students were 
neg lecte d indicates that the lines of communication 
were not expanding as far as the overall pattern was 
concerned, but the smaller network of communication 
lines was chang ing , and in some cases, expanding . A 
second seating diagram was constructed on the basis 
of this second polling . Chart IV shows t h is arrang e-
ment. Susan and Phyllis, , partners in the only mutual 
choice were, of course, p laced beside each other. 
Taking second and third choices into consideration, 
it was possible to establish six pairs of reciprocal 
choices, with almost everyone seated contingent to 
one of his three choices. From the point of view of 
the individual voter, this arrangement proved to be 
a sociable one, if not an orderly one. Again, a part 
of the resulting conviviality was undoubtedly due to 
t h e fact that class memb ers were now well acquainted 
and h a d been exposed to the temptation of new compan-
ions by the second seating arrang ement. 
Early in March, on the sixth, at the request 
of the students, another selection was made. On this 
occasion six ty-nine choices we re made, and a ppear in 
Chart V. Again the g irls proved more desirable than 
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CHART IV 
SEATING ARRANGEMENT RESULTING FROM JANUARY CHOICES 
Marc George Merton 
t 
Patty Anne Janet Dorothy 
t 
·Louise Gene Phyllis Susan 
1 
David Billy Carolyn Barbara 
Cher;y:l Elmer 
J 
Peter Mary 
t 
Diane Bett;y: 
t 
Allan Ray 
CHART V 
CHOICES OF SEATING MATES MADE MARCH 6 
Peter 
Gene ///// 
Allan / 
Merton / 
Ray / 
George 
Marc /// 
David 
Elmer// 
Billy//////// 
Diane ////// 
Susan///// 
First choice 
Carolyn 
Susan 
Diane 
Carolyn 
Billy 
Billy 
Phyllis 
Gene 
Merton 
Gene 
Carolyn 
Carolyn 
Dorothy / Barbara 
Carolyn//////////// Janet 
Barbara/// Janet 
Mary Louise 
Cheryl Peter 
Louise///// 
Phyllis//// 
Betty / 
Patty / 
Anne 
Janet //////// 
Carolyn 
Louise 
Janet 
Diane 
Carolyn 
Susan 
Second choice Third choice 
Phyllis 
Billy 
Elmer 
Phyllis 
Gene 
Betty 
Billy 
Carqlyn 
Marc 
Allan 
Phyllis 
Janet 
Janet 
Susan 
Diane 
Janet 
Patty 
. Dorothy 
Marc . 
Carolyn 
Elmer 
Diane 
Carolyn 
Janet 
Ray 
Billy 
Susan 
Marc 
Carolyn 
Peter 
Janet 
Gene 
Carolyn 
Susan 
Louise 
Diane 
Billy 
Billy 
Barbara 
Carolyn 
Diane 
Gene 
Barb ara:. 
Billy 
Louise 
Louise 
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CH/I.RT VI 
SEATING ARRANGEMENT RESULTING FROM 
Anne 
~ 
Diane Phyllis r-Merton 
J 
Dorothy Louise <-Mary 
J 
Barbara Janet Marc 
t 
Susan CarolYTI; David 
Patty Cher:,y:l 
,}; 
George Peter 
t 
Bill:,y: Allan 
MARCH CHOICES 
I 
I 
I 
I 
Elmer jl 
I 
I 
Betty 
II Ray 
II 
1 
·I Gene 
I 
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I the boys. However, this time Billy and Gene received 
eight and fi ve votes respectively. There were still 
two boys who were unchosen: David for the second 
time, and Gene for the first. Of the g irls, three 
were unch osen, Anne's lack of votes probably being 
due to her excessive absence. Carolyn was a gain 
the most desirable. Again Peter and Merton chose 
g irls f or their selections, while no g irl chose all 
boys. This time there were no mutual first choices. 
On the basis of the second and third choices the r e 
seemed only two possib le mutual choices; in the re-
mainder of the cases 11near-by 11 s eating was off ered 
as a solution. Chart VI, the s eating plan designed 
from this election, somewhat resembles a Chinese 
puz zle with its shower of scattered arrows. Of the 
unchosen, David was p laced beside his first choice, 
Gene; Georg e, Cheryl and Anne directly behind .t h eir 
c h oices and Mary b e side hers. 
As we consider the complete picture afforded 
by the three elections and the resulting seating 
charts, the r e seems to be little continu ity or visible 
'I pattern. On closer inspection, however, a pattern of 
I chang e emerg es with its various intrigues of choices 
Ill and cli ques. In the second polling , and particularly 
r 
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in the t h ird, we wo ul d exp ect to see evidence of g roup -
ing . The fact that no child was unchosen on all t hr e e 
occasions is indicative of the fluctuating nature of 
group r e action and inter_act i on. No on e c h ild was 
consist ently i gnor ed on all occasions, s h owin g that 
the p atterns of interaction wer e inclu sive. Of t h e 
t wenty -three ch ildren in the class, sev ent e en of them 
chose the same person on each of t h e three test sit-
uations. Thus it would seem tha t although mutual 
friends are few among the young children in this sit-
uation their admiration continues e ven though it may 
not b e reciprocated. Chart VII lists the ch ildren 
who repe ated t he ir ch oices on one or more occasions 
arid t h o s e whom they selected. 
There is an epigram which states that 
noth ing is constant but change. Thus chang e itself 
may follow ~ pattern jus t a s t h e motion of a sewing 
needle trac e s a regular pat t ern on the air with its 
irregular up and down motion. So lines of communi-
cation, though seldom reaching from the one extreme 
of a b solute popularity to the other in one long reach, 
do f luctuate like a vibrating wire, striking most of 
the group. It was found tha t on one occasion Ray 
40 
Elmer 
Allan 
Ivi erton 
George 
David 
Billy 
Susan 
Dorothy 
Carolyn 
Barbara 
Mary 
Cheryl 
Phyllis 
Betty 
CHART VII 
FREQUENCY OF CHO ICE REPETITIONS 
chose Merton as his first choice twice 
chose Diane f irst choice twice 
chose Phyllis each time 
chose Carolyn each time 
Marc twice 
chose Louise twice 
ch ose All~n three times 
Gene twice 
Merton twice 
chose Phyllis twice 
chose Carolyn t wice 
Barbara twice 
Betty t wic e 
ch ose Barbara twice as f irst choice 
Janet 
Susan 
three times 
twice 
ch ose Janet twice 
chose Louise twice 
Barbara twice 
chose Pe ter 
chose Gene 
three times her rirst ch oice 
twice 
chose Barbara t wice 
Carolyn twice 
41 
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Patty 
Anne 
Janet 
I' 
II 
II 
CHART VII (continued) 
chose Carolyn twice 
Phyllis twice 
chose Carolyn twice 
ch ose Carolyn t hree times 
I 
;j 
:I 
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was represented in the polling . Cheryl, too, was . 
drawn into the focus of the group as were others f rom 
the fring es of social acceptance. Are these facts of 
minor significance then? No indeed, not if you happen 
to be Ray or Cheryl. The results are only as minor 
as the potential adjustment of its subjects, which, 
most of us would agree, is of considerable importance. 
Imag ine that a picture of the group is being taken for 
a year book or to send home to the parents. Imag ine 
that Ray, Cheryl, and David are standing outside the 
focus of the camera's lens. Is the printed picture 
comp lete? Does it represent the class? 
In order to supplement the sociogram de-
rived from a sociometric test situation, other methods 
may be used in attempting to determine why the struc-
ture takes its particular form. Supplementary tests, 
socio-economic studies, interviews, compositions--
all these factors contribute in varying degrees of 
imp ortance to the problem of interpreting the study 
and employing it practically in a classroom situation. 
We find, for example, that there is a minimum of 
interrelation between David and the class. Barbara, 
however, seems to be the hub of social intercourse 
for the class. In her case there is a h i gh degree of 
I 
I 
I 
11 43 
I 
I 
I 
I 
II 
It 
I 
I 
ll 
II 
\, 
interrelation. The sociogram tells us this; what is 
does not tell us is why . And the "why" is the all 
important clue in insuring the personal security of 
the individual and a resulting harmonious relationsh ip 
to the group in which he f inds himself. 
Oftentimes if the student is separated 
physically f rom the rest of his group at the end of 
the school day, a corresp onding separation will be 
evinced in the classroom. It is not infrequent that a 
friendship be t ween young children is erected on no 
stronger foundation than proximity . Children se em 
to emulate nature i n this respect, for often they will 
chose the path of least resistance. Commuters of ten 
do not enjoy the same sense of sec urity and partici-
pation that non-connnuters have. Many teachers have 
observed an other wis e promising personality s tunt e d 
by an a ttitude of social inferiority because he is 
11 from the sticks." In this study , however , the loca-
tion of the student's homes showed no correlation with 
their p opularity or acceptance into the group. As we 
look at the map of the school district, (Chart VIII), 
we f ind the homes of the class members located by 
n wnber s corresp onding to the numerical list of c h ildren 
adjacent to the map. It will be n oted that the school 
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CHART VIII 
MAP OF IIOME LOCATIONS I N THE SCHOOL DISTRICT 
16 
12,5th .Stl'"'eet 00[ 
12)_!_th Street 
X School 
1 Diane 
2 Elmer 
3 Gene 
4 Allan 
5 Susan 
6 Dorothy 
7 Barbara 
8 Carolyn 
9 Merton 
10 Ray 
11 Georg e 
12 Mary 
13 Cheryl 14 Louise 
15 Phyllis 
16 Betty 
17 Marc 
18 ·David 
19 Peter 
20 Billy 
21 Patty 
22 Anne 
23 Janet 
build ing is centrally located with the distance to the 
farthest h ome (13) in one dir e ction being ab out half 
a mile, while in the opposite directi on the farthe s t 
home is n e a r er a f ull mile. Those children who were 
not chosen in any single polling were Ray, David, 
Billy, George, Cheryl, Anne , and Mary. Of this group, 
not one is farthest from the center although Cheryl 
is t ang ent to the "beaten track." On the other hand, 
Barbar a, Dorothy and Betty, who live at the upper 
extr emities, are ru.1ong the most p opular. The writer 
therefo r e feels justified in drawing the conclusion 
that h ome location is not a significant factor in the 
adjustment of t he children in this study to their 
social gro up. Home location, however, is never to be 
neg l e ct ed in any study of individual adjustment to a 
g roup. The fact of the school's central location do e s 
not make such a factor worthy of undue concentrat i on 
in this situation. 
Next, let us make the transition from the 
p hysical to the mental location of the individual in 
relation to h is classmates by a consideration of his 
maturity development. At the beg inning of the school 
year, each ch ild was g iven the Lee-Clark Reading 
Readiness Test. This test purp orts to indic.ate the 
li6 
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I Anne 
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Marc 
I Carolyn 
I George 
j Louise 
Janet 
I 
Diane 
I' Susan 
I Betty 
1 Barbara 
Peter · 
Patty 
I Cheryl 
Dorothy 
Billy 
Elmer 
1 
Phyllis 
David 
Gene 
I 
!I Allan 
I 
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TABLE I 
I 
READING READINESS SCORES FOR THE CLASS II 
Chron. Grade 
I. Age Score Placement 
lj 
7-0 50 1.8 
II 6-6 57 1.6 
II 6-5 56 1.5 
6-6 54 1.3 li 
,! 6-0 54 1.3 
II 
6-4 53 1.2 
6-6 52 1.1 I 
1: 5-8 52 1.1 r 
5-10 51 1.0 I 
5-9 50 1.0 
5-11 49 0.9 
6-5 49 0.9 
5-7 48 0.9 
I' 5-7 47 0.8 I 
5-11 45 0.7 I 
5-11 44 0.7 
II 6-3 44 0.7 II 
6-0 42 0.6 1: 
5-8 38 0 .l~ 
5-9 34 0.2 
_____ _li 48 
TABLE I (continued) 
READING READINESS SCORES FOR THE CLASS 
Chron. Grade 
Age Score Placement 
Merton 5-8 32 0.1 
Ray 5-9 29 o.o 
Mary 5-10 27 0.0 
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TABLE II 
ACHIEVEMENT SCORES FOR THE CLASS 
FROM WORD TESTS - CURRICULUM FOUNDATION SERIES WORKBOOKS 
First Second 
Score Score Total 
Janet 0 1 1 
Billy 1 1 2 
Barbara 0 3 3 
Ray 0 7 7 
Carolyn 1 6 7 
Diane 1 8 9 
I Susan 0 11 11 
Dorothy 2 9 11 
Anne 0 13 13 
Betty 1 13 14 
Cheryl 1 13 14 
Louise 2 12 14 
Marc 1 15 16 
Gene 1 16 17 
Phyllis 2 16 17 
Peter 1 21 22 
I 
Merton 3 21 ?4 il 
Elmer 7 20 27 I 
David 5 33 38 jl 
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TABLE II (continued) 
ACHIEVEMENT SCORES FOR THE CLASS 
FROM WORD TESTS - CURRICULUM FOUNDATION SERIES ·woRKBOOKS 
First Second 
Score Score Total 
Patty 8 40 48 
George 12 47 59 
Mary No scores Unable to take the tests. 
Allan No scores Unable to take the tests. 
so 
readiness of a child to b e p ut in a first g r a de reading 
program. Those children receiving a score of 1.0 or 
ab ov e are considered average in this respect and are 
r eady to beg in learning to read. Those falling below 
this grade placement classification are considered 
less mature and consequently more in need of a de velop-
mental prog ram before formal reading is undertaken. 
The high e st po ssible score on the test is 63; a total 
of 50-51 p lac es the child at the 1.0 level. Table I 
g ives the information g l eaned from these tests with 
scores arrang ed in a descending order. 
Sine e the year's vwrk was not completed 
at this writing , no results were available to show 
comparative achievement scores. However , the basic 
reading pros ram emp loy s the Scott F oresman Curricu-
lum Foundation Series. Accompanying thes e readers, 
in workbook form, are a series of word tests which 
are administered c y the teacher. Table II shows the 
scores ach i eved on these tests, and sinc e they a g ree 
favorably with the grouping found to be used f or 
reading instruction, we may assume that they a re 
accurate enough for our purpose . 
Ag ain, let us consider those c h ildren who 
were unchosen. In order to ge t at the roots of 
51 
sig nificance this is our best p oint of departure. 
The results of the readiness test mi gh t be compared 
with the Septemb er choices. Although Ray is found 
near t he bottom of the test g roup, Cheryl, also 
unchosen in the s~me poll i ng, is very nearly average 
in this rating . A comparison of the March choices with 
the achievement scores reveals that David is be low 
av erag e, and Mary obtained the lowest achievement. 
Cheryl ag ain proved the exception with an av e rag e 
score. Georg e, who was also unch osen in March, has 
a low achievement score. Thus, with the exception 
of Cheryl, those chi ldre n rating low in the achieve-
ment tests found it difficult to adjust socially well. 
This is the conclusion which we might expect, for just 
as a person with low resistance is subject to recur-
r ent illness and g eneral poor health, so children who 
are below averag e in achievement will f ind it diffi-
cult to resist the social disease---maladjustment. 
It is usually during these early years that the seeds 
of social inferiority are sown; a sense of inadequacy 
and f rustration are nurtured when the ch i ld realizes 
that he is tangent to the circle of his class. If 
nothing succ eeds like success t h en certainly nothi ne 
fails like failure. Children of this a ge group are 
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seldom aware of anything but absolutes. To fail to 
be one of the most popular in the class ver y often 
will mean that the child will bra nd h imself "unpop-
ular ~ " There are f ew who can recognize the f ac t that 
succe s s is r e lative, not ab solute. This is one of the 
greatest trag edies of children as well as many adults. 
But success is indispensable if it becomes the only 
alternative to failure. Frequently, the y oung boy or 
g irl who f i nds hims elf "slow" in his academic work 
will withdraw from his g r oup socially, believing 
that he has failed. He soon experiences a sense of 
inadequacy in other aspects of living, and before 
long he is convinced that he is on the downward path 
toward what he believes is irrevocable failure. This 
is partially the reason why some children seem to 
"have everything" while others "have nothing ." David 
and Mary would certainly seem to fall into this 
pattern. Linda, Janet, and Billy, who we r e the most 
desirable comp anions in the March polling , are all in 
the upper section of the achievement grouping . 
The results from a sing le study should never 
be the basis for sweeping generalizations. Social 
adjustment is a problem with too many facets to be 
ascribed to any single cause. But certainly the high 
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correlation b e tween failures (academic and social) 
is highly significant, and would seem to demand a 
redefinition of the two in terms less injurious to 
our youth. The results of the sociogram and other 
patterns of social adjustment are the tools by which 
theory may be converted into practice. They can be 
used by the teacher as stepping stones to the maximum 
social adjustment of the individual child. Suppose, 
f or example, that we have a child whose academic 
"failures" have resulted in a corresponding withdrawal 
f rom his social gro up . The first step in any positive 
action would be, of course, to try to correct the 
failure. If this proves futile by virt.ue of his 
inability to learn, or perhaps because of some physical 
defect, then it should be p ointed out to the c h ild 
that he as an individual has a definite contribution 
to make to the group. Perhaps he has a fine sing ing 
voice or possesses superior athletic ability; per-
haps he has none of these talents, but is a g ood 
craftsman. \Vhatever talent or skill is manifested 
should be nurtured to the utmost. He should be made 
to feel that his particular contribution, insignif -
icant as it may seem to him, has an equal place in 
the roll of contributions. In doing so we have taken 
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him from a restricted orbit wh ich is centered about 
the individual into the wider and more satisfying 
realm of social contact. If we are successful in 
this, we have added another link in the chain which 
we call "the group." The shy and reticent can be 
encouraged to serve on committ ees; t he irresponsible 
can be given responsibility; the uncooperative can 
be placed in situations which demand cooperation. 
Any expansive employment of these practices 
from the individual to the group must necessarily 
reshape group p r ac t ices. It is not uncommon, for 
example, to find that boys and girls are separated 
in many of our schools: t h ey are discouraged from 
mixing , often under t he pretense that t he b oys will 
exert a 11badn influence on the girls. The sociometric 
test would suggest the opposite--that the free ex-
change of ideas is more beneficial toward the goal of 
maximum social adjustment than artifical barriers 
established to oppose them. 
It has been sugg ested that the adjustment 
of a child to his social group in school may be in-
fluenced by factors which are determined by factors 
outside the school. The socio-economic background 
from which the ch ild comes is one of the most impor-
tant of these factors. In this particular study it 
was not a significant factor. The economic brackets 
in the community in which the study was made are not 
highly variable but tend toward an equilibrium. In 
a classification of the group i nto economic levels, 
we would find Susan at the top of the list. She is 
apparently well adjusted and though not the most 
popular in her class, is far from be i ng omitted. 
Carolyn, the most chosen of the group, would be in 
the upper middle of the group economically. David, 
unselected upon two occasions, would be placed in 
the same economic bracket with Carolyn. Likewise 
Mary and Cheryl, also unchosen, would be in a middle 
economic plane. On the other extremity, Patty and 
Dorothy, who would be nearer the economic bottom, 
did not go ~~chosen on any occasion. Thus it would 
seem that the socio-economic group from which the 
child comes has little bearing on his adjustment. 
Where socio-economic lines were drawn more drastically, 
a higher correlation might be expected. 
Reference has been made f rom time to time 
through the study, to individual attributes and 
characteristics of these children not apparent from 
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the Charts and Tables. In the following pag es will be 
found brief individual studies of each child in the 
group. These have been included in order to ~how more 
pointedly the individual backg rounds and character-
istics of the children. 
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Anne Age 7 Birthdate: 
September 13, 1943 
Anne is an unusually large child. In addition 
to height, she is more t h an stocky . However, in spite 
of rugg ed bui ld and an a pparent bloom of health, she 
is continuously sick. Last year, in first g rade, she II 
was present 25 days of a possible 180. As a result, 
she is this year repeating the grade. It is unfor-
tunate because of her size, but she seems not to mind, 
and to be happy inspite of her handicaps. Her mother 
uses very g ood taste in dressing her and thus minimizes 
her size as much as possible. 
Were it possible for Anne to attend school 
reg ularly, sh e wo uld b e a g ood student, for inspite of 
continued excessive absence this y ear, she is doing 
averag e g rade work. Of cours e being older makes her 
more mature and more ready . In addition to this, I 
think she would be able to hold her ovm in popularity, 
if she were present more of the time. She is not 
chosen in some cases because she is seldom in school, 
and as the charts indicate, was a bs ent entirely in 
the January choosing . 
Allan Age 5 Birthdate: 
December 21, 1944 
Allan is a very quiet tiny little b oy. Quite 
young for the grade, his mental development is not even 
up to his chronolog ical a g e and consequently the year 
would have been more profitably spent in kindergarten. 
Although his reading readiness score was not the lowest, 
i he has proved completely unable to cope with first g rade. 
I . 
I However, he is a very happy child, and has been pleased 
to g o along at his own rate, and seeming ly has not been 
disturbed at the more rapid progress of the other ch il-
dren. The readiness program is more fun anyhow, and he 
seems to consider himself lucky to have his work instead 
of theirs. 
I The younger of t wo boys, Allan has quite been 
\ admired and petted by fond relatives on all sides. His 
\ nature and disp osition are happy, howev er, and his joy 
was unbounded when in February the stork delivered twin 
sisters at his home. No broken noses resulted -- but 
utter and complete happ iness and adoration. Th e first 
time the mother and the babies walked to school to me et 
him, his eyes just shone and he was all smiles when he 
1 came in to invite the teacher out to see them. I 
Nor has the extra work at home seemed to make 
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any di f ference in Allan's appearance. He has beautiful, 
well-selected clothing , wh ich he wears proudly. A very 
handsome boy, he always looks immaculate and never seems 
to get dirty. That should be a blessing for a busy 
mother. 
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Barbara Age 5 Birthdate: 
December 17, 194l.J-
Barbara is the youngest of five children, 
three boys, two g irls. The mother became a widow 
three years a g o, the father's death resulting from 
injuries sustained in a fall at his work. The oldest, 
a boy, is now thirteen years old. The mother does not 
work, but takes very g ood care of her family at home. 
They s e em to have all the essentials of living but 
few of the luxuries. 
Barbara did not attend kindergarten: the 
mother seemed to want to keep her at home and little 
as long as possible. There were tears in her eyes 
when she left the little g irl at the door of the first 
grade room on the first day of school in September. 
She is a bright little g irl, however, and is one of 
the best students in the class in all subjects. An 
abnormally q uiet child, she never speaks unless spoken 
to, and NEVER does anything wrong or naughty. 
Living a very long distance from the school, 
it is necessary for her to wait twenty-five minutes 
a~ter her dismissal to walk h ome with t h e older brother. 
Although it is a g ainst the policy of the school to 
allow "waiting " -- Barbara has been able to wait each 
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session and has not been in troub le once the whole year 
for doing it. She talks occasionally with her seat-
mate, and seems to enjoy watching the other children 
as they p lay . 
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I Be tty Age 5 Birthda te: ~~~ 
November 28 , 1944 
I 
I 
Betty is a very mature little g irl. She is 
the youngest of three girls, the others being 17 and 
19 years old. Surrounded thus by adults, she has ac-
quired an adult vocabulary and understands much of the 
discussions she hears at home. The older of the two 
sisters has become engaged and is to be married very 
soon. Betty discu sses the plans profusely, and is 
thus the center of many of the g irls' informal dis-
cussions in the classroom. 
The home is in a very poor locality, and 
although the family taste is not expensive, they 
seem to have most of the thing s their tastes and 
choices desire. 
Betty is neatly dressed and always clean . 
She takes dancing lessons and banks reg ularly. She 
is brought to school and taken home in a car because 
of the distance to walk. She is very reliable and 
dependable. 
Billy Age 5 yrs. 11 mos. Birthdate. 
October 26, 1944 
Billy is a very stolid little boy. As one 
looks at him now, he can see a strong solid man. Very 
quiet, he says little and does much. He is the only 
boy in the first reading group, and w.ell able to stay 
there. 
He has beautiful eyes and a charming smile. 
Plus such personality assets, he has a g ood mind. 
The mother works part of the time and Billy and his 
little sister spend a g reat deal of time at the 
Grandmother's. He is a happy well-adjusted little boy. 
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I Carolyn Age 6 Birthdate: 
April 19, 1944 
An attractive little girl -- very neat, 
well dressed, clean and bright. Does meticulous work 
and seldom makes a mistake. She is the younger of two 
girls in the family, the older much less attractive 
in looks. Carolyn has always been the livlier of the 
two, but is well behaved and quiet in school. She 
plays well with the other children, has one close girl 
friend, Janet, a near neighbor with very similar char-
acteristics. The father has a good white-collar job, 
earns average salary steadily. The mother does some 
typ ing work at home, and occasionally goes to a near-
by office during school hours, to help out. She is 
always at home before and after school. She carefully 
sup ervises the girls' friends, although with a far 
from snobbish attitude. Character is far more impor-
tant to her than social background. 
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Cheryl Age 5 Birthdate: 
January 30, 1945 
Cheryl is one of the youngest children in 
the class, but she is mature beycQ:nd her years. She 
is a large child compared to most of the other children. 
She is very "gabby", and spends about two thirds of 
her waking hours talking . However, when she works, she 
really works very hard and the results are satisfying. 
She is reliable, truthful and dependable. 
Cheryl's home life, I think , is quite "hit 
and miss". About two years ago, the father was in a 
serious truck accident with severe head injuries re-
sulting . Since then he has seemed to drift f rom one 
job to another, holding none any leng th of time. The 
mother is a very larg e, good-looking g irl, with a 
commanding personality. She does work at home, tele-
phoning prospective customers for a local business 
firm. There is one other child, older than Cheryl, who 
is a mental deficient. At present she is in an insti-
tution, so that the f amily is relieved of the confining 
care. Resulting, Cheryl and her parents seem to enjoy 
many outing s tog ether. 
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David Age 6 Birthdate: 
September 14, 19~+ 
David is the older of two children. The 
mother is more or less an extrovert, a very blonde 
dancing teacher. In kindergarten. David had. much adjust-
ment difficulty in the early part of the year and a final 
resort was pllYsical punishment. Although this is gener-
ally diametrically opposite to the normal school prac-
tice, it seems to have been a very successful solution 
to David's problem. He has since that time, shown no 
evidence of temper or tmbalance at school and is gener-
ally well-behaved and well-mannered. His work is slow-
average but could be much improved with a little effort. 
It is very difficult for him to concentrate and his 
attention span is very short. 
He seems to have a pleasant little person-
ality but is not popular with the other children, as 
he has been unchosen in each of the last . two tests, 
and wa s chosen only by one in September. 
He is well dressed and cared for, and seems 
to have about what he wants. The father is manager of 
a clothing mill salesroom and the mother teaches three 
I dancing classes a week. The children are both good 
~~ looking and well mannered. 
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Dorothy Age S Birthdate: 
January 30, 194-S 
Dorothy is the second of f our children. The 
oldest thr e e are chi ldr en of a f ormer marriage of the 
mother, thus g iving Dorothy a step-father. She rarely 
see s her own father, although he lives in the sa111e city, 
and she considers her step-father as her ovm. Finan-
cially the f amily would be considered 11 poor 11 , their 
clothing seldom fits well and little care is g iven it. 
Most of the thing s are handed d own, including shoes, 
g loves and hats, regardless of fit or looks. The step-
father is a tree-surgeon, so his income is spasmodic, 
as he seems not to work in wet or cold weather. The 
g randmothers of the children s eem to be very g enerous 
and give many n eeded thing s. 
Dorothy has a v ery sulky disposition; she 
resents being crossed, criticized or corrected, and 
usually exerts g reat e ffort to ng et even" when disci-
plined. Her ability in school work is good, but is 
greatly exceeded by her ability to fabricate stories, 
most of which are easily disproven. There s e ems to be 
little chang e in her way s, since the performances in 
kindergarten were much the same. Both the kindergar-
ten teacher and the present teacher, (the writer), 
have tried all their best tricks and worn psychology 
to little avail. The old nursery rhyme is well 
adapted: "when she is good, she is very very good, 
but when she is bad,------------1 11 
Dorothy is not popular with the children, 
having been chosen only once each time choices were 
made. The first time, when she was the s .econd choice 
of David, it might possibly have been because of the 
fact that they live in the same direction from the 
school, and presumably travel tog ether at least part 
of the time. There seems no log ical reason for her 
being chosen the other times by Janet once, and 
Louise once. The apparent r eason for her unpopu-
larity would of course be that anyone closely asso-
ciated with her for very long , could scarcely hope to 
keep out of trouble. 
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Diane Age 6 Birthda.te: 
February 26, 1944 
Diane is the youngest of five children. The 
oldest, a boy, is already o ut of hig h school and working . 
The father has his own window-washing business, but 
appe~rances would indicate it not to be too f lourishing . 
The children are clean, but not well-dressed, sort of 
hit and miss. Such thing s as teeth and fingernails 
are much neg lected. The family are orthodox Jews, and 
Diane is the only child in the class who observes the 
Jewish holidays. 
She is a quiet little girl. While s h e and 
Betty were sitting beside each other, a very nice little 
friendsh ip seemed to blossom, b u t at the time of the 
next choices, neither ch o se the other aga in, and it 
has died out quietly. Scholastically the se two g irls 
are the poorest in my best reading g roup and there is 
much rivalry and striving to out do each other in that 
g roup, although neither one is bothered by the better 
students excelling in the same group. 
Diane's popularity has risen a bit between 
times of choices, and she is chosen enough to indicate 
that she is liked by many of the children. 
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Elmer Age 5 yrs. 11 mos. Birthdate: 
October 1, 1944 
Elmer is a very quiet boy. He never attended 
kinderg arten, but was brought to first grade by his 
mother, a person obviously much older than most mothers 
of first g raders. He has two brothers and two sisters, 
all of whom are in or graduated from high school. One 
brother has been drafted into the Service. Consequently 
he is much "babied" and more looked after than most 
children. 
His readiness test and achievement have been 
about equal, and he was chosen b y one or t wo on each 
test. Equally popular with b oy s and g irls, and al-
though he chose boys for s eating mat es, he seems to 
play more with the girls outside of school and around 
his home, which is not far from the school. 
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Gene Age 5 years Birthdate: 
January 2, 1945 
Gene is a very small, slightly built boy. He 
has such a speech impediment, that it is often almost 
impossible to understand the trend of a conversation. 
Inspite of this, he is a great talker, brings all the 
family and home business to the teacher, and takes care 
of everyone's affairs in the class as well. In h is 
school work he is averag e and he tries very hard. 
His home life seems to be very pleasant. He 
has an older sister, and his paternal grandmother in 
the home as well as his mother and father. The father 
seems to be much older than the mother, but both are 
very fond of, and very interested in everything the 
children do. The mother has a path worn to the school 
having conferences with the teacher. 
Gene is liked by both boy s and girls, and 
was chosen equally by each. The children seem to have 
less di f ficulty in understanding his sp eech than the 
teacher. 
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Age 6 Birthdate: 
March 6, 1944 
Georg e 
Georg e is one of the tallest boys in the 
class. He is the second of four boys, the last coming 
within the past three months. He is very nervous, and 
frequently r uns his hand through h is hair when he be-
comes disturbed. Although he placed well toward the 
top of the readiness scale, his work has not followed 
this indication, and as we passed the mid-term Georg e 
was slipping rapidly backward. His mother helps him 
quite reg ularly at home, but inspite of all efforts he 
is seemingly unable to keep up to grade. 
He was not chosen a t all on one of the tests, 
but was not left out of the others. ~fuen he sat beside 
Marc a friendsh ip seemed to sprout, but at the next 
choosing and re-seatine when they were separated, it 
dwindled away. He lives near the center of the map and 
can have many friends on that basis. 
Janet Age 6 Birthdate: 
May 26, 1944 
~anet is a very sweet, demure little girl. 
She is very timid and worries very easily. An excellent 
student, she stands at the top of the class in all s ub-
ject areas. Her fluency in reading far surpasses any 
of the other children, but her timidity reflects even 
into the attack of new words. 
During the early fall, Janet's mother and 
little sister were both in the hospital -- victims o£ 
an epidemic of polio. Although neither was physically 
handicapped, the nervous reaction of such patients is 
very much reflected in Janet. 
Th e h ome situation is s t rained. The landlord 
living downstairs, complains of the noise t h e children 
make, his family eavesdrops on family conversations and 
generally makes things miserable for the family. At 
the time of this writing , Janet and her family are 
moving to the country to live on a farm with an aunt , 
and uncle's family. It will not entail change of 
school but will mean Janet must carry her lunch and 
remain at school all day. It is too soon to tell what 
ef fects this will have on t 'he child, but as alway s with 
such moves, there are both advantages and disadvantag es 
to b e weighed in the balance. 
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Louise Age 6 Birthdate: 
September 18, 1944 
Louise is a tiny little girl, very quiet, but 
very bright-eyed. She attended kindergarten in another 
school system, but has been part of our class the entire 
year. An only girl, she has a baby brother and another 
thirteen years old, who attends the parqchial school. 
The father is a factory worker, and from 
appearances the home is rather slap-jack, but a very 
happy place to live. 
Louise is very quiet and well behaved in 
school, not over popular but is neither forgotten nor 
isolated by the other children. Her work is average, 
as is her ability. She had a flash around the holidays 
and moved from the second to the first reading group, 
but after about a month was unable to maintain the rate 
and slid back into the original group where she fits 
well. 
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Marc Age 6 Birthdate: 
March 27, 1944 
Marc is an Lmusually quiet little b oy . He 
almost never sp eaks unless s p oken to, and then in a 
v ery very quiet voice. He is not unp opular wi th the 
chi ldren, b ut seems to care little f or any of them ex -
c ep t Susan. He has had a violent crush on h er, wh ich 
has lasted several months . It will be noted , however, 
that he ch ose her only once, in September, as second 
choice. On each occasion he was reluctant to choose 
at all, saying he didn't car e . vVhen he was sitting 
b e side de orge they talked between themselves much, 
but f rom other observation it would seem that Georg e 
mus t have been the instig ator. 
Marc has a step-f ather of whom he is very 
f ond. His O'~m f ather live s many many m:i les away, and 
the s eparation took p lace before Marc was old eno ugh 
to know much ab out it. The h ome training s e ems 3 0od 
and the chi ldren happy . There are two sist ers , one 
older and one y ounc;er than l~arc. The mater·nal g r and-
mother lives in the h ome and cared for the children 
while the mother worked prior to her marriage . Sh e 
no long er g oes out to business . 
Mary Age 5 Birthdate: 
November 19, 1944 
Mary is a very immature child mentally. Her 
parents have separated and Mary and an older sister are 
living with the maternal grandparents. The mother has 
re-married and lives in another neighboring city with 
her husband and their two small children. She visits 
Mary's home occasionally but never takes Mary to her 
home to even visit. 
Mary has a slight speech impediment and uses 
such immaturities of speech as "her" in place of "she". 
She tries hard to do her work, but her mental develop-
ment is so limited that she is unable to anywhere near 
measure up to the grade level of the other children in 
the class. She is ver y happy, however, and it seems not 
to bother her at all. She seems fairly well adjusted 
to all outward aspects, although she was not chosen 
by anyone on the third choice. 
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Merton Age 5 Birthdate: 
January 1, 1945 
Merton is the second of four children. He 
is a stocky, sturdy little boy, with a quiet voice in 
school. Very earnest, he tries hard and f eels a meas-
ure of success as reward. 
The father is a bus driver for an interstate 
line, and consequently is often away from the home over 
night. With three lively boys, the mother has her 
hands full, both with care and discipline. They are 
well fed and cared f or, always clean and very polite. 
However, there seems to be very little luxury, and 
few things beyond the bare necessities. 
Of the eight children Merton chose to sit 
beside, only one was a boy. Apparently he prefers the 
young ladies. However, o.f the six times he was chosen, 
every single one was a boy; 
Patty Age 6 Birthdate: 
April 22, 1944 
Patty is a small blonde child, who always 
looks as though she needed to be washed. In the 
morning she is passably, clean, but by the time she 
returns for the afternoon session she has to be sent 
to the wash room before she can handle books. She is 
the youngest of three, an older sister and brother 
in the junior high school. 
The family is a pparently very happy at home, 
and they make frequent trips to Grandmother's as well 
as visiting aunts and cousins. All seem to be the 
same caliber. 
Patty's work is slow average, and of course 
her written papers are very sloppy, but she is so 
happy and pleasant to everyone that she is liked 
nevertheless. 
79 
Peter Age 5 Birthdate: 
October 5, 1944 
Peter is a very tall boy for his age. His 
muscular coordination is a hare average, making his 
writing and drawing exceptionally poor. He is not 
over-ambitious, and goes along at a slow average in all 
his school work. His behavior is normal for a boy his 
age, but he is a very busy "talker" most of the time. 
Because of his excessive talking and reluctance to 
get his work done, he comes in for an exceptional 
amount of scolding and reprimanding. 
He is an only child, adopted by his parents 
when he was .an infant. The mother operates a nursery 
school in the home, the father is an insurance adjustor. 
The parents will go nowhere, at any time, where they 
cannot take the boy. As a family they have fine out-
ings and enjoy many thing s together, but each misses 
a certain independence necessary to human development. 
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Phyllis Age 6 Birthdate: 
June 8, 1944 
Phyllis is a very quiet shy little girl; 
very pretty, exceptionally clean, neat and nicely 
dressed. She is an only girl, adored by an older 
brother, and quite popular with the lively baby brother. 
She is very sensitive and very easily moved to tears, 
even by the slightest correction. 
The parents report that she dislikes school 
intensely, but she shows little sign of such feeling 
at the school. Occasionally she will ask if it is 
time to go home, but otherwise she seems outwardly 
to be well-adjusted. She was chosen by both girls and 
boys with enough frequency to substantiate the obser-
vation. Her father is a . policeman, and the occasions 
when she is driven to or from school in the Radio 
Patrol car are very special. 
Her work is slow averag e and the motor con-
trol averag e. Her writing is poor more because of 
carelessness than lack of ability. During the weeks 
immediately following the holiday season, she was very 
nervous and started biting her fingernails noticeably. 
This phase seems to have passed however, and the nervous 
habits have stopped. She seems happier of late in 
school, too. 
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Ray Age 5 Birthdate: 
December 1, 1944 
Ray, a very handsome little boy, is the oldest 
of £our children, three boys and a girl. The mother 
is a pretty, dainty Australian war bride. A very 
charming mother, she is also most resourceful. She 
makes many of the children's clothes, cuts their hair, 
and is the family nurse as well. 
Ray is tiny, compared to most of the other 
boys in the grade, and very quiet. He is easily "fussed" 
and blushes furiously when he is embara.ssed. Although 
hi s score on the reading readiness test was extremely 
low, he has worked very hard and as the achievement 
scores show, has earned his reward in the form of success. 
In his writing and number work the story is the same. 
He is not over popular and inspite of being extremely 
good-looking , went entirely unnoticed by the girls. 
Each of the times he was chosen, it was by boys, who 
apparently appreciate his depth and effort, even at 
such an early ag e. 
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Susan Age 5 Birthdate: 
January 25, 1945 
This little girl is the only child in the 
class whose parents are of "professional" status. 
Her father is a young , successful dentist, her mater-
nal grandfather a physician. Both parents are colle ge 
graduates with backgrounds of the finer thing s of life. 
Susan her self, is tiny , attractive, well-
dressed; she is the older of two children, the other 
be i ng a boy. Although well-mannered and polite, 
she is a bit inclined to "sh ow of f" when left to her 
own devices. However, she is easily corrected and 
shows no resentment. She is well liked by the other 
children and likes them in retv~n. 
CHAPT.'ER V 
SUlVIMARY AND CONCLUSIONS 
From a cursory examination of the results of 
a sociogram the nature of children's choices might seem 
to be capricious. By using an adapted form of the 
sociometric technique of seating choices we have found 
that some children are very popular with their group, 
others are ignored, and others are positively disliked. 
In some cases the degree of popularity or unpopularity 
varied from month to month and in other cases it re-
mained constant. In the class of twenty-three children 
studied, no single child was entirely rejected. Three 
of the children were chosen only once in all three 
pollings. 
The children elected most popular by their 
classmates rested securely on their triumph. Carolyn 
was the most popular in each of the elections with 
Janet and Billy not far behind. The sociometric study, 
however, gives only the results--not the reason for 
the results. In an effort to do this achievement 
levels were considered. Here, an indication as to 
"reasons why" emerged from the bare fact. 
that the most popular children were among 
It was found 
the highest 
in achievement. Though the unchosen individuals were 
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not all in the lowest group, their scores were con-
siderably lower than the chosen. 
Socio-economic background as a determining 
factor was, in this study, rejected. It has been sug-
gested that because the economic levels are not 
sharply marked, this factor did not assume a role con-
stant with its real significance and is therefore not 
to be made the victim of generalizations as to its 
relative importance in the problem of social adjust-
ment. ?fuat does emerge from the case histories and 
the results of the achievement tests is conclusive 
enough to indicate trends and avenues of possibility. 
Those children below the norm in achievement retain 
a similar place in popularity. The "slower" ones 
academically seem to be the ones to whom social ad-
justment is denied. The unde~privileged mentally 
are often the underprivileged socially. This, it 
seems to the writer, has broad implications for the 
classroom teacher and especially the teacher who has 
the opportunity of working with young er children. 
It not only carries implications, but it carries 
responsibilities, e:specially where hetergeneous group-
ing is involved. In such a group, interaction is 
indeed the key to learning and adjustment. There is 
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no child a b ove the ave~ag e who will not b enef it f rom 
his contrib ution. 
This theory, applied to politics, wo uld be 
democracy. Certainly no b e tter exffinple of het ero-
geniety could b e found. Such a setting --
"in which social interaction can 
flourish and mature makes possible many 
k inds of learning that are crucial to 
the development of citizens in a modern 
democracy." 1/ 
Such a setting is only possible where the individual 
is not s e en in his separatness, but in h is relation 
to society--as a potential contributor to that . society. 
It is on these grounds that this study is justif ied: 
Not only in attempting to discove r the structure of 
such interaction, b ut also in seeking an explanation 
as to why the structure i~ as it is, and from there 
to draw i mp lications vvhich mi ::;ht p rove of some va lue 
to t h ose concerned. 
From within the context of this s pecific 
study, c ertain conclusions mis ht be listed for con-
venience. The analysis and the i mplications of 
these have been dealt wi th separately and at varying 
y He len Hall Jenning s, S(_)~iometry in Group Helations 
(\~Vashing ton, D. C.: The American Council on 
Education, 1948), p. 82. 
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l engths depending upon their relative importance in 
this study. 
Girls, it was found, are more popular t han 
boy s among children at this age level, although there 
is known to be little regard for sex di f ferences. 
Although mutual friendships are in the 
minority, they remain constant whether reciprocated 
or not. 
Home locations have little positive signif-
icance in the adjustment of school children at the first 
grade level. 
With few exceptions, children rating low in 
achievement rate low in social acceptance. 
Those children well adjusted mentally are 
also well adjusted socially. 
Socio-economic backgrounds apparently have 
little bearing on the social adjustment of children 
at this ag e level. 
These conclusions are valid only in the sit-
.uations in which they were drawn and are not to be 
extended into the precarious realm of general conclu-
sions. Th e implications derived from these conclusions 
are of a more elastic nature and may be considered 
common property. 
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The eme rg ence of the individual into an in-
formed social being is perhaps the most important of 
educational objectives. Social growth is as educable 
as mental or physical growth. To assume that it is 
not--to assume that it is outside the jurisdiction of 
public education--is to impose a similar r e striction 
on the security and the well-being of our children. 
In times like the present, when democracy 
fights for her life in a world groping at ideological 
straws, it is the job of education to produce individ-
uals socially oriented. The narrow conception of ed-
ucation, with its emphasis on the individual's mental 
and physical growth is as potentially dangerous as the 
"Mag inot Line" mentality of 1939. It is the duty of 
education to break down ar t ifical barriers wherever 
they present t hemselves. To do so is not only to 
promote the social growth of individuals, but also 
to prepare them for the business of living in a 
world in which the lines of interaction and communi-
cation are all too inadequate. It is t his potential 
articulation of a democratic America which is our hope. 
88 
BIBLIOGRAPHY 
1. 
2. BARKER, Roger G., KOUNIN, JacobS., and 
4-
5. 
6. 
8. 
WRIGHT, Herbert F., Child Behavior and 
Development, New York: McGraw-Hill Book Co. 
Inc. 1943. Pp. 652. 
BERNE, Esther VanCleave, An experimental 
Investigation of Social Behavior Patterns 
in Young Children. University of Iowa 
Studies in Child Welfare, V~l. IV, No. 3. 
Iowa City, Iowa, March 1930. Pp. 93. 
BLANCHARD, B. Everar d, "Recent Investigations 
of Social Learning ," Journal of 
Educational Research, XLIII, (March 1950): 
507 - 515. 
BONNEY, Merl E. "A Study of the Relation 
of Intelligence, Family Size, and Sex 
Differences With Mutual Friendships 
in the Primary Grades,tt Child Development, 
XIII, (June 1942): 79- 100. 
BONNEY, Merl E. "Personality Traits of 
Socially Successful and Socially 
Unsuccessful Chi ldren," Journal of 
Educational Psychology, XXXIV 
(November 1943 , 449 - 472. 
CONNOR, Helen K. "A Sociometric Analysis of 
the Pierce Elementary School." Unpublished 
Master's thesis. Boston~ Mass.: Boston 
University, 1947. Pp. 70. 
COREY, Stephen, "How Are We Gr ouping? 11 
Educational Leadership, IV (March 1947), 
354 - 364. 
89 
90 
========~========================~~==' ====~~===================*====-=~~== 
9. 
10. 
11. 
12. 
13. 
16. 
17. 
COREY, Stephen, HAVIGHURST, Robert, and 
PRESCOTT, Danietl, "V'Jhat Are the Issues 
Involved?" (Grouping Children: A Discussion) 
Educational Leadersh ip, IV (March 1947), 
365 - 373. 
CURvVOOD, Sarah T. "Social Relations of 
Three Year Old Children in a Nursery 
School." Unpublished Mast er's thesis. 
Boston, Mass-.: Boston University, 1947 
Pp. 82. 
DAHLKE, H. 0. and MONAF..AN , T. 0. "Problems 
in the Application of Sociometry to the 
Schools," School Review , LVII, (April, 1949), 
223 - 234. 
DAVIS, Florence, rrAdjustment Problems in One 
First Grade." Nat ional Education Association 
Journal, XXXVI (April, 1947), 28 • 
DAVID, Ruth G. "Group Therapy and Social 
Acceptance in a First - Second Grade," 
ElementarK School Journal, XLIX (Dec-
ember, 19 8}, 219 - 223. 
DEXTER, Robert C. Social Adjustment. 
New York: A. A. Knopf, ·1927. Pp. l~i'~ . /- 424. 
ELLIOTT, Merle H. "Patterns of Friendship in 
the Classroom, "Pro§ressive Education, XVIII, 
(November, 1941), 3 3- 390. 
ENGEL, Anna M., and BAKER , Harry J., "Socially 
Maladjusted Children in a City School 
System," Journal of Educational Research, 
XL, (April, 1947), 615- 527. 
FAEGRE, Marian L. Your Child From 6 to 12. 
Children's Bureau Publication No. 324. 
Social Security Administra tion 
Children's Bureau. Washington, D. C.: 
Federal Security Agency , 1949. Pp. 141. 
18. FLOTOW, Erest A. "Charing Social Relation-
ships of School Children," Elementary 
School Journal, XLVI (Mary, 1946), 498 5o4. · 
19. FRA1TKEL, Esther S. and POTASHIN, Reva, 
"A survey of Sociometric and Pre-Socio-
Metric Literature on Friendship and 
Social Acceptance Among Children," 
Sociometry, VII (November, 1944), 
422 - 429. 
20. GESSLL, Arnold, and ILG, Frances, The Child 
From Five to Ten,New York:- Harper 
Brother, 1946. Pp. xii } 475. 
21. GOODMAN, Cecile C., "The Role of the Nursery 
School Teacher in Developing Social 
From Anti-social Behavior. 11 Unpublished 
Master's thesis. Boston, Mass.:: - Boston 
University, 1947. Pp. 91. 
22. HARTSHORNE, High, Character in Human 
Relations. New York: C. Scribner's 
Sons, 1932. Pp. xiv I 367. 
23. HOLLINGSHEAD, Arthur B. Elmtovm's Youth (The 
I mpact of Social Class on Adolescents), 
New York:; John Wiley and Sons Inc. 19L~9. 
24. JENNINGS, Helen Hall, Sociometry in Group 
Relations, Intergroup Education in 
Cooperating Schools. Washington, -n. C.: 
American Council on Education, 1948. 
25. J ENSEN, Arne s. The Psychology of Child 
Behavior. New York: Prentice - Hall Inc. 
1938. Pp. xxi - 664. 
26. JERSILD, Arthur T. Child Psychology. 
New York: Prentice Hall Inc. 1947. 
Pp. xi - 623. 
91 
27. LANE, Robert H. Progressive ~lementary 
School. Boston~ Houghton Mifflin Co., 
1938. Pp. ix - 197. 
28. LAMBERT, Clara, Understand Your Child from 
Six to Twelve. Public Affairs 
Phamphlet No. 144. New York: Public 
Affairs Committee Inc., 1948. Pp. 32. 
29. LOOMIS, C. P., BAKER , W. B., PROCTOR, C. 
"The Size of t he Family as Related 
to _Social Success of Children," 
Soci ometry. XII (November, 1949), 
313 - 320. 
30. McGINNIS, Esther, "Among His Peers". National 
Parent-Teacher Magazine, XXXVI, 
(January, 1942), 11- 13. 
31. MORENO, Jacob L. "The Sociometric View of 
t he Community". Journal of Educational 
Sociology, XIX, (Mary , 1946), 546- 5. 
32. NEUGARTEN , Bernice, "Social Class and 
Friendship Among School Children". 
American Journal of Sociologx, 
(January, 1946), 305 - 13. 
33. NORTHVVAY, Mary L., "Outsiders" (A Study of 
the Personality Patterns of Children 
Least Acceptable to Their Age-Mates). 
Sociometry, VII, (February, 1944), 
10 - 25. 
34· OLSON, Willard c. "Improvement of Human Relations in the Classroom," 
Childhood Education, X..XII, (March, 1946), 
317 - 325. 
35. OTTO, Henry J. "The Use of Social Criteria 
in Grouping Children at School," 
Ch ildhood Education, XXII, (March, 1946), 
326 - 329. 
2 
36. PFLEIGER, Elmer F. "Pupil Adjustment Problems 
and a Study of Relationships Between 
Scores on the California Test of Personality 
and the Mooney Problem Ch eck List." 
Journal of Educational Research, XLI, 
(December, 1947), 265 - 278. 
37. POTASHIN, Reva, "A Sociometric Study of 
Childrens' Friendships." Sociometry, 
IX, (February, 1946), 48 - 70. 
38. RICH, Margaret E. "Current Trends in Social 
Adjustment Through Individualized 
Treatment." Given at Third International 
Conference on Social Work, London 1936. 
Family Welfare Association of America. 
Pp . 18. 
39. SMITH, B. Othanel and DOLIO, A. J. "Recent 
Developments in Grouping." 
40. 
41. 
1.-t-2. 
43. 
Educational Leadership, IV, (March, 1947), 
403 - 412. 
STI~ONDS , P. M. The Psychology of Parent-
Child Relationships. New York: Appleton-
Century, 1939. Pp. iv - 228. 
THOMPSON, George C. and AUSTIN, Mary C. 
"Children's Friendships: A Study of 
the Bases on Which Children Select 
and Reject The ir Be st Friends." 
Journal of Educational Psychology, 
XXXIX, (February, 1948), 115. 
THOMPSON, George, "Problem Children Rank Low 
in Social Adjustment." Science News · 
Letters, LVII, (January 14, 1950), 28. 
TRYON, Caroline McCann, Evaluations of 
Adolescents Personality by Adolescents, 
Monograph of the Society for Research 
in Child Development, Vol. IV No. 4 
(Serial No. 23), National Re search 
Council, Washington, D. c., 1939. Pp. x- 83. 
93 
44-
4.5. 
46. 
TUDDENHAM, Read D. "Belo ·n · 
Educational Leadership,g ln a Group". 
- (January, 1944), 201- 205. 
ZACHRY, Caroline B. Personality Adju~ 
of School Children. New York: Cha~nts 
Scribner's Sons, 1929. Pp. xiii- 5~ 
LIPPETT, Rosemary 11 Popularity Among Pre-
School Children." Child Development, 
XII (December, 1941), 305- 32. 
